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Following the curriculum 2013’s demand that students are required to be able to deliver 
ideas by considering the context, this study is an attempt to analyze the student’s recount 
texts based on Halliday’s theory of transitivity. To achieve this aim, this study employed 
a qualitative research approach with a case study design. Specifically, six selected 
students’ recount texts were chosen to be analyzed. The analysis focuses on types of 
processes, participants, and circumstances. The result reveals that some of the students 
focused on describing places (relational process) instead of retelling the activities, 
meanwhile others have used the material process as the most dominant type of process 
yet did not evaluate the events (mental process). Therefore, text models, explicit 
teaching, as well as effective corrective feedback, are the alternatives to be taken into 
account in improving their capacities in writing this simplest text; recount text.  
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INTRODUCTION 
 
Writing is claimed hard among EFL students. It is in keeping with Rass (2001) stating that 
writing is a difficult skill for native speakers and non-native speakers because of the multiple 
issues; such as content, organization, purpose, audience, vocabularies, and mechanics such as 
punctuation, spelling, and capitalization. Not only that, but it is also said that the most difficult 
one in writing is delivering ideas (experiences). This is in line with Heong et al (2013) as cited 
in Harris et al (2014) that the difficulty of a student in writing is in delivering ideas. This is 
also emphasized by Bitchener and Busturkmen (2006) that students cannot organize their ideas 
and arguments by using the appropriate style of English writing, Thus, this condition could 
make students anxious even frustrated during the writing activity. 
Concerning the problems above; especially in delivering ideas, transitivity is useful to 
refer students’ ideas in writing. Halliday & Matthiessen (2004) define transitivity as a clause 
system that involves a process, participants, and circumstances. The process is central to 
transitivity which is typically realized by the verb. Process refers to a semantic verb (doing, 
happening, feeling, sensing, saying, behaving, and existing) and anything that it expresses like 
an event, relation, physical, mental, or emotional state (Halliday, 1976). Besides, Halliday & 
Matthiessen (2004) states that transitivity is a clause that contains some elements that are a 
process unfolding through time, participants who are involved in doing the process, and some 
circumstances such as place, time, manner, cause, etc. The circumstances are not part of the 
process but they participate in it. The clause can contain a mode of action, a mode of reflection, 
giving and asking goods-and-service, and information that consists of event. Furthermore, 
Halliday & Matthiessen (2004) categorized the transitivity process into six types, which are a 
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material process, mental process, relational process, behavioral process, existential process, 
and verbal process. In short, transitivity is useful in students’ writing. 
In line with this, several previous studies are evaluating the transitivity process in 
different texts. Twelve researchers focused on academic texts, Nazhirin (2013); Suyastrawan 
(2013); Hajar (2018); Muyen (2012); Salsabil (2014); Herry and Pramono (2014); Senjawati 
(2016); Kurnia (2016); Wulandari (2016); Arrifiani and Meisuri (2016); Anggun (2016); and 
Padlillah (2017). The result showed that the researchers focused on finding the dominant 
process and the highest percentage that appeared in academic transitivity texts. Besides that, 
there are eight researchers focused on non-academic texts, Zhang (2017); Ong’da (2016); 
Jahoor & Janjua (2016); Suparto (2015); Suryatini (2016); Adjei, Mensah & Oko (2016); 
Miranti (2014) and Magfiroh (2018). The result showed that the researchers focused on the 
language structure and discourse analysis discussion contained in non-academic transitivity 
texts.  
Based on the previous studies above, it is still necessary to do further study with a 
different focus, one of them is a different genre. Therefore, this study aims to find out the 
transitivity system as reflected in students’ recount texts.  
METHOD  
This research design used a case study because it functions to understand the real-life 
phenomenon in-depth, it is about the analysis of transitivity in recount texts. The data of this 
research were taken from one Senior High School particularly from six students based on the 
level of achievement (the score of their writing from the teachers). As the ethics code, the 
participants were well-informed regarding the aim of their participation in this study (informed 
consent).  
 Moreover, the instrument used is a collection of students’ recount text which was then 
analyzed using inductive analysis from Lodico, Spaulding, and Voegtle (2006). Specifically, 
the step of analysis involves the process of identification, classification, and interpreting 
(McMillan, 1992) and the last step is analyzing the transitivity system from Emilia (2014), 
Eggins (2004), Gerot & Wignell (1994), and Knapp & Watkins (2005).   
Specifically, the transitivity system was selected since it is used to analyze ‘the 
representation’ (see Emilia, 2014; Gerot & Wignel, 1994; Eggins, 2004). Furthermore, this 
system covers the analysis of processes, participants, and circumstances. Process refers to the 
verbs used (material, mental, verbal, relational, behavioral, or existential). The participant is 
about who takes part in the clause (actor, senser, sayer and so on). Meanwhile, the 
circumstance is referred to modifier of the text; time, place, manner and many more.  This 
study utilized this system to investigate the lexicogrammatical patterns of the recount texts 
constructed by the focus participants.       
 
FINDING AND DISCUSSION 
This part is the research findings of the transitivity analysis of students’ recount texts. The 
analysis of the findings is presented based on the genre moves of the recount text. Specifically, 
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Processes      
Material Mental Verbal Relational Behavioral Existential 
Text 1 4 1 - 9 - 1 
Text 2 3 2 - 8 - - 
Text 3 7 2 - 3 1 1 
Text 4 12 - - 5 - 1 
Text 5 13 - 1 4 2 - 
Text 6 12 - - 3 - 1 
 
In the stage of orientation, it is seen that the writers mostly used actor as the participant 
in their texts (I joint a club; My friend and I went to the beach; we went holiday). This finding 
is in keeping with the theory from Gerot & Wignel (1994) that it is obligatory to have a doer 
as the participant in the text. This is also strengthened by Knapp & Watkins (2005) that 
personal subject is used to tell a personal recount text. This is seen from the choice to use the 
subject; I and we.  
However, from the total data, it is seen that four of six texts have used the material process as 
the dominant one. As an example, I went to the theater with my best friend; I joint the holiday 
with my friends. It is in line with Gerot & Wignel (1994) that in the material process, it is 
obligatory to have a doing (process), also supported by Eggins (2004) that the basic meaning 
of material process is some entity does action. However, in this orientation part, only texts 4,5 
and 6 which involve relational process; whereas other texts only used one clause using material 
process (Last month, my friend and I went camping). In this part, the writers must introduce 
what the story will be going about by showing what, who, when, and where the events occurred 
which is in line with Knapp & Watkins (2005) that orientation answers who, when, and where.  
Therefore, texts 1, 2, and 3 which only consist of one clause in this part is categorized as simple 
recounts (Knapp & Watkins, 2005). 
In the stage of events, the writers (text 3,4,5,6) mostly used material processes 
involving actor as participants (I, we), material as processes (went, surfed, rode, played) and 
circumstances of place ( to Pangandaran, in Batu Karas, in the theatre, in Pasir Putih). This is 
parallel to Gerot & Wignell (1994) that the stage of events in recount text reveals what 
occurred. Also, the predominance of action verbs used in form of V2 indicates a past event. 
This is in line with Thai (2009) that past tense verbs are used to make a recount text. However, 
the writers of text 1 and 2 preferred to use a relational process instead of a material process in 
telling the events (the building was so high, it could accommodate a lot of people, it was an 
ancient one). It means that they liked to explain or describe much about the place where they 
visited instead mentioned or explained the activities they did during their holiday. In other 
words, texts 1 and 2 could not fulfill the social function of recount text; telling pas event 
(Knapp & Watkins, 2005). Besides, the use of (I) as a personal pronoun as participant together 
with material processes in this text also meets one language feature of recount text as 
Schleppegrell (2004) that recount text is used as a recreation of personal experience whose 
language features as (Christie: 1998a, 2002b, Martin: 1989a, Rothery & Stenglin; 1997) 
involve the use of personal pronoun and material processes to express the participant and the 
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activities occurred at the past time. The writer also utilized circumstance of time; firstly, and 
then, after that showing the sequences of events as relevant to  Thai (2009) that one of the 
language features in recount text is the use of connectives aims at sequencing the events.  
In the reorientation stage, the writers (text 1, 2 3) put the mental process to express 
their impression (it was tiring yet fun). Meanwhile, other texts only mentioned that the 
activities were done; such as that’s all my holiday. Seeing this, the use of the mental process 
is also quite important. the importance of it is mentioned by Eggins (2004) that in the mental 
process, we talk about what we think or feel, not what we are doing, aiming at compassing 
action in perceptions strengthening the criteria as recount text. Emilia (2014) also states that 
recount text usually utilizes a mental process or sensing process to evaluate what has occurred 
through some feelings and thoughts. It is also strengthened by Gerot & Wignell (1994) that in 
the reorientation stage in recount text, the writer puts the closure of events. However, some 
writers only use one emotive word (such as happy) as the attribute at the reorientation step as 
the evaluative clause to show her judgment in her traveling. If we see the value of recount; 
subjectivity, the writers also had better use more than one attribute to show judgment on 
experiences occurred at the past. This is told by (Schleppegrell: 2004) that recount text is not 
only to recount the personal experience but also to draw the implication of the experience. 
Seen from the explanation above, it is inferred that the students are the beginner writers 
concerning the simple and short clause provided in every sentence. Some of the writers focused 
more on the material processes and failed to tell any reasons for that, since they did not explain 
the things that make them impressed; either the beauty of places or the fun activities in her 
traveling. Therefore, some texts are less informative because the writers cannot represent the 
general explanation about the events especially the places she mentions to help readers imagine 
the events that occurred, meaning the writers did not meet the criteria of a recount text as 
(Schleppegrell: 2004) that the writers are demanded not merely to tell past event but to draw 
the implication of experiences as well. Meanwhile, in another side, other writers focused more 
on describing the places and forgot to put material process as the key in telling their activities 
at past (Knapp & Watkins, 2005).   
Therefore, teachers must practice students being able to express ideas as clear as 
possible through giving models of clauses within the texts and explaining them in detail; for 
example, the use of the emotive word. Besides, it is also suggested for teachers to teach 
grammar explicitly through text to help students understand how to place BE, Verb, etc 
because it is seen in the texts, some of writers still could not nonly distinguish nominal and 
verbal sentences but also identified the type of BE. 
CONCLUSION 
In conclusion, students have not been able to express their past events perfectly. Some of them 
only focused on telling the activities (material process) and not showing the evaluation of the 
events; while others only centered on describing places they visited instead of reporting 
activities in that place. It means that students need more model texts and explicit teaching from 
the teachers regarding how to represent experiences in the recount text meaningfully. Also, 
corrective feedback is needed to help students be aware of the mistakes they have done in 
writing recount texts. By doing so, the quality of students in writing especially in the choice 
of process, participants, and circumstances will improve.   
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